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TRAINING TRANSLATORS AND INTERPRETERS IN UKRAINE:

MODERN CHALLENGES

Translation as a type of intellectual activity has a long history and there have been few periods

having bigger effect on the practical work of translators than the late 20" — early 21* century.
Numerous factors, ranging from socio-political to technological ones, result in drastic — often
conflicting — changes both in the translation market and translation activity. This inevitably sets new
tasks before the institutions training translators and interpreters.

The article investigates into the current issue of modern challenges facing translator and interpreter
training (T&I training) with special emphasis on the problems having arisen in the recent period
due to modern socio-political developments, especially in the EU countries, the achievements
of information technologies in the sphere of translation and findings of the relevant research.

High awareness of the problem among the European academic and scientific community resulting in
the growing number of research into the matter in question testifies to the relevance of the topic of the study.

An attempt has been made to systematize and classify the above said problems involving the recent
European research into the issue; the European statistics concerning T&lI training in the EU
countries has been studied frequently revealing similar challenges facing T&I training systems both
in European countries and Ukraine.

The origin of the current problems in training translators and interpreters has been investigated as
well as the degree of their importance for different countries, particularly EU countries and Ukraine.

Specific features of the domestic system for training translators and interpreters have been
identified; both positive and negative characteristics of the approaches existing in the national T&I
training system have been highlighted.

Division into strategic and tactical challenges for Ukrainian T&I training system has been
propounded according to the levels at which the problems at issue are to be addressed.

The strategic challenges facing Ukrainian system for training translators and interpreters have
been analyzed,; possible avenues for reaction thereto have been proposed and problematic issues for
further research have been identified.

Key words: training translators and interpreters, T&lI training, strategic challenges for T&l
training system, information technologies for T&I training, tramslatology, translation market,
domestic practice of T&I training, teacher-centered training paradigm, academic accreditation
systems for translators, European lingua franca.

Translation is justly ranked among the oldest
types of human intellectual professional activities.
Although its fundamental objective —that of promoting
international communication — has been the same
at all times, the urgent needs of the society vary in
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different periods under the influence of specific
historical circumstances thus formulating particular
tasks and requirements for translators. The new tasks,
general situation and developments in the educational
system, in turn, have placed new challenges before
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the institutions engaged in training translators
and interpreters.

The recent 30 years’ period has witnessed
dramatic changes in many spheres of life, science
and education, which have not bypassed translation
as a field of knowledge, activity and as a profession
resulting in intensive research causing emergence
of new concepts and approaches. New goals
and environment have inevitably modernized
the standards for the professional translators thus
setting new tasks before the educators in this field.
In addition, new findings in translation study
(hereinafter — TS) and research into the theory
of translator and interpreter education (hereinafter —
T&I) require their practical testing and application,
which predetermines the relevance of this article.

This article aims at determining, studying and sys-
tematizing the challenges that T&I training presently
faces, with special emphasis placed on the situation
in Ukrainian higher educational institutions. It further
attempts to throw light on the conditions, which have
resulted in the emergence of the challenges in question.

The subject of this paper is the modern state of T&I
training in Ukraine within the context of modern
challenges to translator education in European
(particularly EU) countries enrooted in the changes
occurring on the international translations market, in
educational, scientific and IT spheres.

The task of this paper is to develop and suggest
possible reactions to these challenges and prospective
avenues for the solution of some problems facing
T&lI training system in Ukraine.

The material for this study includes EU countries’
national reports on the translator training, European
research in the field as well as domestic practice in
training translators and interpreters at International
Humanitarian University (Odessa) and National
University “Odessa Academy of Law”.

It should be specially noted that the interest in
the matters of translator pedagogy has drastically
increased within the recent two-three decades. The
works have covered a vast array of issues developing
both theoretic and practical approaches to the problems
of T&I training. This is especially true of European
researchers who have addressed many problems
having special topicality also for Ukrainian educators
and researchers in the field in question. Hence,
Donald Kiraly in his book “Pathways to Translation”
formulates nine challenges to the development
of modern paradigm of translator training practices:

Challenge 1: “the absence of a systematic approach
to translation education based on both pedagogical
and translation principles”.

Challenge 2: “the failure of translation pedagogy
to use relevant contributions from other disciplines
(sociology, anthropology, cognitive science,
and psychology) and research from modern translation
studies as foundations for translator training”.

Challenge 3: “a one-dimensional view
of the process of translation, characterized by
overdependence on the linguistic model of translation
and a discounting of the social and cognitive realities
of professional translation”.

Challenge 4: “the failure to merge a grammatical
model of translation teaching with the interpretive
and cultural models of translation teaching.”

Challenge 5: “a dependence on the teacher-
centered performance magistrale in the translation
classroom”.

Challenge 6: “an acceptance, and even
encouragement, of a passive role for translation
students”.

Challenge 7: “a failure to undertake (and to apply
the results of) empirical research on translation
processes as a means to build a model of translation
and translator competence upon which a translation
pedagogy may be based”.

Challenge 8: “an inability to distinguish
the components of translator competence and to
distinguish language-related competences shared with
bilinguals from professional competences”.

Challenge 9: “an absence of criticism of old
practices and assumptions about curricula, including
the usefulness, effectiveness, and teaching methods
of certain specialized translator training, such as
translation into the foreign language”. [1]

It should be noted that this list of challenges
unites both general and more specific problems,
e.g. challenges 1, 2 and 7 set fundamental tasks
whereas points 3, 4, 8 and 9 address narrower issues
of teaching strategies and methods. In addition, points
5 and 6 appear to probe into two sides of one idea since
the teacher-centered training paradigm obviously
envisages a more passive role of the students.

Paradoxically, the wide search for new theoretical
and practical approaches to training translators and inter-
preters and criticism of older theories and methods
seem to produce more questions than answers. In 2005,
Anthony Pym formulated ten more problems facing
T&lI training calling them “recurrent naiveties” which
haunt the training of translators [2], namely

1. Training has to be in universities.

It should be kept in mind that A. Pym strongly
advocates the idea of effective T&I training though
specialized courses, mentoring, etc., which in fact,
has been and often remains widely accepted European
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practice. History provides a domestic example
of a very successful institution of this type popularly
known as “Chkalov courses of foreign languages”,
which functioned in Odessa in the 1960s-1980s
having among others the objective to fill the gap in
the number of professional translators. Indeed, this
idea closely merges with that of training professionals
other than linguists in basics of tanslatology
and practical methods of translation, which actually
goes in line with the European practice where “firms
and institutions increasingly employ graduates with
a degree in technical subjects who also have excellent
language skills rather than translators™ [3].

2. Training has to cover everything
translators do.

“The programmes can be quite rich and diverse,
offering training in computer skills, new technologies,
business skills, a range of specialized translation
areas, translation theory, perhaps translation
history, and general humanistic courses available in
the institutions. The ideal product of these programs
would be a professional with a very rich skill set” [4].

This continues the argument of academic .
vocational ideologies of T&I training. Explaining this
statement John Kearns writes “Itis often inuniversities’
interests that certification and accreditation systems
for translators be based on the kind of ‘comprehensive’
training programmes which they believe they can
provide” [5]. The availability and competition
between the two European systems of institutional
translator training in Europe allows this discussion,
unlike the situation in many Eastern European
and ex-Soviet Union countries where T&I training has
been and still is traditionally the domain of universities
with vocational T&I training institutions remaining
mostly undeveloped.

1. People should be trained to be just translators.

This prejudice is frequently based on the following
misconceived idea that:

2. There is one huge job market for translators.

Indeed, many researchers capitalize on factors
creating high demand for translation services. For
example, the study of Universidad de Granada,
(Granada, Spain) “Translator training and modern
market demands” reads: “As international communi-
cation has grown, <...> the volume of documents to
be translated in order to reach target groups beyond
national borders has multiplied manifold. <...>
The constant expansion of the European Union —
and the ensuing increase in the number of official lan-
guages (at present 20) — calls for consensus and adap-
tation of uniform guidelines, regulations, rules, etc.
Globalisation and the so-called Euro Area are driving

that
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forces behind the increased demand for translations,
as they promote international trade and tourism <...>
and international relationships in general. In order to
face this variety of demands and to handle the support
tools available to translators <...> special attention is
required in the training of future translators” [6].

Theoretically, with regard to the above said,
a boom on the translation market should be
anticipated; the situation, however, is far from being
that straightway.

A more pessimistic viewpoint has it: “Is
there a developed labour market for professional
translators? Easy to check. Just keep track of how
many full-time jobs are advertised for translators.
In most countries you will soon start to wonder why
anyone would want to be trained for a field with so
few openings” [2].

New, frequently incidental and conflicting factors
influence the situation on the market. On the one hand,
the consolidation of European English as a European
lingua franca [7] and the growing awareness of it
practically in all European and many Asian countries
decreasethedemandfortranslationserviceinthesphere
of international business and communication. The
development and wide spread of efficient computer
translation tools have the similar effect, which allows
solving many translation tasks without involving
professional translators. On the other hand, political
considerations, in particular in EU, such as fear
of language imperialism, result in production of many
translations where there is actually no or little practical
need. Paradoxically, the situation on the translation
market does not have a direct effect on the availability
of and demand for translator training since the number
of students who actually find full-time jobs tends
to be less than 30% (in Spain, Germany and Italy,
with numbers even lower reported for Hong Kong)
[4]. Presumably the graduates find other jobs where
their skills are an additional factor at best. Another
consideration, as Anthony Pym has justly noted,
may be that “In many cases youth unemployment
has also played a role, creating student demand for
vocationally oriented instruction programmes even in
the absence of rising market demands for well-paid
full-time translators and interpreters” [8]. A similar
situation can be witnessed in Ukraine where even
a lesser number of graduates qualified as translators
find full-time jobs according to their qualification.
The traditional way-out that the universities offer is
the combination of language studies, translator training
and pedagogical course with the prospect of future
employment as language teachers or researchers. An
additional strong incentive for Ukrainian students
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to take these courses at universities is the hope to
improve their immigration prospects.

3. Trainees should all work
language.

A mixed group of translation students whose mother
tongues are, for example, English and Spanish is
undoubtedly a very promising option. This would seem
a very far prospect for Ukraine unless the possibilities
offered by distance training are employed. The latter
solution definitely requires sizable organizational
efforts but the result may pay manifold.

4. Translation is not language learning

Alotof effort has been made to discard the opposite
idea — the one that a good command of a foreign
language alone makes a good translator/interpreter.
This misconception still persists although mostly as
an unprofessional belief. It used to haunt most of T&I
training institutions not only in this country but also
in Europe — the National Report on the training
of translators and interpreters in Germany reads that
there is ““...the tendency to equate T&I training with
foreign language training or more general “language
studies” and that “only recently have there been
efforts to develop course components specific to
translation and interpretation courses” [3]. However,
the opposite approach can also be regarded harmful.
Exclusion of translation tasks from the course
of language studies, which is typical of the majority
of modern educational aids, appears doubtful in
terms of comprehension and effective assimilation
of the material. Unfortunately, the methods, which
were invented for the situation where English
speaking teachers did not know the languages of their
multinational class came to be regarded by many in
the educator’s community as a norm.

Further, proficiency in translation is impossible
without deep linguistic knowledge although it is not
limited thereto.

5. You translate, then you interpret.

Since translation is believed to be easier than
interpreting the instruction commonly starts
with translation. The idea to train students both
in translation and interpretation simultaneously
following the pattern “from simple to complex”,
which is advocated by the author, seems relevant
and expedient.

8. Technology has changed nothing.

9. Technology is helping us.

The two opposing approaches are harmful at their
extremes. Although statement 8 has practically lost
support not only in academia but also among even
the most conservative practitioners, little has changed
in understanding of what and how should be taught

into the same

in the sphere of IT technologies for translators in
Ukraine. On the other hand, a number of courses,
which has recently appeared in some European
countries and nearly entirely concentrate on I'T cannot
be regarded as the sole source of T&I training.

10. Theories don 't help trainees.

Theory v. practice has been a long-standing
argument in many spheres. Indeed, translation has
been practiced for many thousands of years — most
of the time with no or very little theory. The fact that
the impact of theoretical knowledge on the quality
of translation cannot be observed in direct ratio does
not diminish the importance of theoretical study;
moreover “... it is the theories themselves which
need to be improved through being informed by
professional knowledge so that they may be of better
service to both trainers (even if this does mean
challenging the institutional practices in which they
work) and professionals” [5]. The correlation between
theoretical and practical lessons is a methodological
task within a curriculum.

The problems listed above are obviously
characteristic not only of the European T&I training
system but also of the domestic one and they can
be very approximately divided into “strategic”
and “tactical” according to their present scale
and importance.

For Ukraine the “strategic” challenges should
include:

1. The solution of the dilemma: T&I education
v. T&I training in the sense of which should prevail:
university education or vocational training.

Historically, translators/interpreters have been
almost entirely trained at universities both in
the Soviet and post-Soviet periods, which was also
characteristic of most eastern block countries. As
Daniel Toudic (Université de Rennes) justly observed
in the report “Translation and interpreting in central
and Eastern Europe”.

“It is a well recognised fact that some Central
and FEastern European universities have a long
tradition in the training of translators and interpreters.
<...>translator and interpreter training for the national
market was centrally regulated in quantity (number
of graduates) and quality (selection of languages) to
reflect the former needs” [3].

He further notes: “The significant imbalance
between offer and demand, combined with the legal
and social status of the profession itself, caused
the national markets in these countries to be
flooded by an influx of untrained lay "translators"
and "interpreters" who discredited the profession by
providing cheap and poor quality services” [3].

11
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However, this can hardly be regarded as
a result of deficiencies in university training; rather
it should be viewed as an impact of the economic
policy of shock therapy of the 1990s on the one
hand, and little understanding of the specificities
of translation by clients and their desire to pay
minimum even at the expense of the quality, on
the other hand. Lack of funding and associated with
this drain of qualified specialists in the field of higher
education are the constant problems for Ukrainian
universities although they still remain the institutions
capable of providing adequate T&I training. The
universities are no longer monopolists in language
study since numerous commercial courses have filled
nearly all niches in foreign language training. The
employers readily accept international certificates
that some organizations provide or rely on in-house
interview where it concerns language proficiency.
These employees would frequently have to do
translation work although the abovementioned
international examinations have nothing to do with
translation. However, a university degree would be
required for a full-time translator job. Reputable
Ukrainian researchers and educators in the sphere
of T&lI training G. Miram and A. Gon hold the opinion
that the education of an interpreter/translator should
consist of: “... fundamental university language
course followed by a course in translation, five
years of apprenticeship starting with easy standard
written translations, then consecutive interpretation
in pair with a more experienced colleague, try-outs
in conference translation also under the guidance
of an experienced interpreter who can always lend
a hand and finally independent conference translation
on a familiar topic in a well-disposed audience” [9].

This classical scheme causes little argument,
except probably for the duration of the apprenticeship
period; the only question is whether the translation
course can be provided by an institution other than
university. It seems to be possible and even desirable
since such decentralized organizations may offer
the possibility to choose between various approaches
and tactics of training but they would still have to
earn the employers’ trust.

2. Development of evaluation criteria remain
a pressing issue for T&I training.

Anthony Pym emphasizes the opinion held be
many researchers that “... evaluation will remain
a problematic issue for as long as internal criteria
(‘accomplishment of learning aims’) fail to connect
with diversified professional practice” [4].

This issue can and probably should be regarded
wider, in terms of developing both criteria for
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evaluation of the learning results and more generally
the standards of the profession. The topicality
of this problem in Europe is admitted at all levels
in academic, official and professional organizations,
e.g. the National Report on the training of translators
and interpreters in Germany among major
deficiencies in the system of T&I training mentions
“the lack of any official definition as to what qualifies
a “translator” or “interpreter”, adding that despite
recent attempts to address the problem “there is no
generally accepted, official qualification required for
using the designation “translator” or “interpreter” [3].
Since this problem is similar in Europe and Ukraine,
joint efforts in this directions appear expedient.

3. Since Ukrainian universities try to cover
all eventualities in order to provide jobs for their
graduates it is frequently hard to understand who
they actually train: teachers, translators/interpreters,
tourist agents or linguistic researchers.

This tendency is understandable and may even be
justified. John Kearns mentions the same situation in
Europe where in an attempt to improve employment
prospects, the graduates trained as translators are
sometimes referred to as “linguistic advisers”,
“linguistic mediators”, and “cultural communicators”
[5]. However, the desire to train a multifaceted
specialist should not result in the mixture of courses.
A distinctly independent T&I course can become
most effective as a Master course.

4. The influence of IT technology on translation
in general and translator training can hardly be
overestimated.

Kayoko Takeda remarks: translation
memories, data-based machine translation and content
management systems These technologies are
having a profound impact on the way translators
work, particularly in the localization industry” [10].

Despite the fact that almost everybody — practicing
translators, educators and researchers in the sphere
of translatology agree on the necessity to widely
introduce courses of IT technologies into educational
programs, very little practical output can be observed
at Ukrainian universities so far. It seems that the process
has been frozen at the stage of trial and errors.

The persistence with which the issue is
raised, also in Europe, makes believe that either
the importance and relevance of the problem has
not been fully recognized or the ways and means
(technical and methodological) have not been
discovered and developed so far. For example, John
Kearns in his PhD thesis “Curriculum Renewal
in Translator Training: Vocational challenges in
academic environments with reference to needs

13
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and situation analysis and skills transferability from
the contemporary experience of Polish translator
training culture” strongly criticized European Center
for Modern Languages Report where the “influence
of CAT software is only mentioned very cursorily.
Nowhere is it suggested that translators need to be
taught about the Internet as a resource and, while
the report acknowledged that there were “questions
[about] how training programmes should respond
to new technological developments which impinge
on the work of translators and interpreters” [11],
nowhere does it make any attempt to identify what
these questions are, much less to answer them” [5].

5. Educators in T&I remain a challenge for
Ukrainian universities.

There are only too many educators in the sphere
of T&I training who are actually foreign language
teachers having little or no experience in professional
translation. Researchers in TS (again not necessarily
professional translators) comprise a smaller portion
ofthe academic staff in this field. The latter commonly
lecture on theoretical disciplines whereas the former
conduct practical lessons. Since experience remains
indispensable in T&I training, like in many other
spheres, the involvement of practical translators
and interpreters in the educational process appear
to be the best option. This can also assist in facing
the next challenge:

6. Bringing training closer to the requirements
of the market of translations.

This problem has always been characteristic
of university education in general and T&I training
in particular. Moustafa Gabr focuses on the need
to put knowledge into practice, instead of focusing
only on theoretical contents, and the need to make
students aware of how translation is practiced in
‘the real world’. [12] However, quite a number
of methods have been developed both in domestic
and European practice in order to cure the deficiency.
“Some of the steps being taken to bring training
closer to the market include inviting professionals
into the classroom, assessing of students on the basis
of portfolios of their completed translations, using

real-world (‘authentic’) translation tasks with explicit
instructions from a client, and generally modelling
competencies and skill sets in ways that can match up
with market demands...” [8].

The Faculty of Translation and Interpreting
at the University of Granada suggests an innovative
teaching project named ‘Aula.int, an online translation
classroom’ within the strategy of the Professional
Approach  to  Translator  Training  aiming
at “introducing translation students to the professional
market and helping them get acquainted with working
conditions in the real labour market by means
of a simulated translation agency” [6].

However, in addition to “strategic” challenges
to be coped with at a university or even ministerial
levels there are various issues to be addressed
at the level of a specialized university department
or individual educator e.g. the teacher-centered
(performance magistrale) model v. alternative
models or grammatical model of translation teaching
v. interpretive and cultural models of translation
teaching. These as well as some other issues remain
debatable offering prospects for further research.

Summarizing, the following conclusions can be made:

— Rapid and drastic political, cultural
and technological changes of the recent three decades
predetermine new challenges for the translator
profession, which formulate new requirements for T&I
training and relevant problems for the researchers;

— These challenges are basically similar for
European countries and Ukraine although the degree
of their importance vary;

— The problems facing T&l training can be
classified into “strategic” and ‘tactical”, the former
to be decided at the ministerial or university level
whereas the latter remain the domain of specialized
departments as well as individual researchers
and teachers;

— Among the most acute “strategic” problems
the following should be mentioned: application of IT
technologies in T&I training, which requires additional
theoretical development and methodological support;
and training of educators in T&I.
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AnekceeB M. €., Anekceea JI. 1., CuaboBa T. B. IIIITOTOBKA YCHHUX
TA MIUCbMOBUX MEPEKJIAJTAYIB B YKPATHI: CYUACHI BUKJIUKA

Ilepexnao sx euo inmenekmyanbHoi OiLIbHOCMI MA€E C8010 0ABHIO iICmopiio, i 0y10 Hebazamo nepiodis, sKi
Manu Oitbuuil 6NIUE HA NPAKmMu4ny pobomy nepexiaoavis, Hixc Kineysb 20 — noyamox 21 cmonimms. Yuc-
JIeHHI hakmopu, nowuHauu 8i0 CoyianrbHO-NOLIMUYHUX T 3AKIHYYIOUU MEXHOL0IUHUMU, NPU3B0OIMb 00 pi3-
KUX, YACMO CYNepeuiusux 3min K Ha puHKy nepekiadis, max i Ha nepexiadayvkii oisibHocmi. Lle nemunyye
cmasums HO8I 3a80AHHs neped YCMAaH08AMU, SIKi 20MyI0mb nepexiacais.

Y emammi 0ocniosceno akmyanvhy npobnemy cyuacHux UKIUKI8, Wo nocmanu y cghepi nio2omoexu yCHUX
ma NUCbMOBUX NepeKIaoayis, 3 0COONUBUM AKYEeHMOM Had npodiemu, AKI GUHUKIU 6 OCMAHHIN 4ac YHACTI-
00K CYYACHUX COYIATbHO-NOATMUYHUX NOOTl, 0cobaugo 6 Kpainax €C, docsaenens iHpoOpMayiinux mexnoniozii
y cghepi nepexnady i maKotc 8UCHOBKIB BIONOBGIOHUX OOCIONCEHD.

Bucoxa sayixasnenicmo npobnemoio ceped €6poneicbKoi akademiuioi ma HayKoeoi CniibHOmMuU, Wo npu3eend
00 3POCMAHHsL KITbKOCMI 00CHI0ACeHb 3 OAH020 NUMAHHSL, CEIOYUMb NPO AKMYATbHICINb MemMU O0CTIONCEHH L.

byno 3pobneno cnpoby cucmemamuzysamu ma Kiacugikysamu euuje3aznaieni npooiemu 3 ypaxyeanHam
OCMAHHIX €8PONEUCLKUX O0CIOMNACEHD Yici memu, 0)l10 BUBUEHO EBPONEUCHKY CIAMUCTIUKY U000 NIO20MOBKU
nepexnaoayis y kpainax €C, uacmo 8usa811104u NOOIOHI GUKIUKU, WO CIMOSIMb neped CUCeMaMU RIO20MOBKU
nepexiaoayis K y €8pOnetcbKux Kpainax, mak i 6 Ykpaini 6 momy aucii.

Jlocriooceno noxodicenus HoGIMHIX npodiem y cghepi nidcomoexku nepexiaoayis, a makoxc Cmynins ix
saoicaueocmi 0Jis pizHux Kpaiw, 30kpema kpain €C ma Yrpainu.

Busnaueno ocobrusocmi imyusHanoi cucmemu nid20moeKu nepexiaoayis; 8UCImIeHo K NO3UMUGHI, MAaK
i HecamueHi Xapaxkmepucmuku nioxoois, wo iCHYIomMv y HAYIOHAILHIU cucmemi nid20moeKu nepexiadayis.

byno 3anpononosaro nodin na cmpameziuni ma maxkmuyHi GUKAUKU 015 YKPAIHCbKOT cucmemu nio2omoexu
nepexnaoayis, GUXo00sa4U 3 PiBHI6, HA AKUX MAIOMb PO32AA0AMUCS 8i0N08IOHT npodIeMu.

IIpoananizoeano cmpame2iuni GUKTUKLL, SIKI CMOSMb NEPed YKPAIHCHKOIO0 CUCEMOI0 NIO20MOBKU NEPEKIaayis;
3aNPONOHOBAHO MONCIUBE ULIAXU PEaAKYil HA HUX MA 8USHAYEHO NPOOIEeMHI NUMAHHA 07l NOOATILULUX OOCTIONHCEHD.

Kniouogi cnosa: niocomoska nepexiadauis, cmpame2iyti GUKIUKU CUCMEMI NIO2OMOBKU NepeKiaoayis,
iHhopmayiiini mexnonozii 8 nid2omosyi nepexiaoayis, nepexiado3Ha8Ccmeo, PUHOK Nepekiadis, 8iMmuyuUsHIHA
NPAKmMuKa ni02omosKu nepekiaoayis, napaouemd HAGUAHHA, OPIEHMOBAHA HA BUKIA0AYd, CUCMEMU
akademiunoi akpeoumayii nepexiaoauie, €eponeticbka aine6a QYpanka.
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